Annual Report for the Academic Year 2023-2024
Measure 2 – Initial Programs R4.2/R5.3 
Satisfaction of Employers and Stakeholder involvement
INITIAL PROGRAMS
Table 1. Employer and Stakeholder Survey
N:32
Respondents:14
Response Rate for 23023-2024: 43%
	Question

	Scale
	Frequency
	Percent
	Weighted Average Mean

	Recognize the basic developmental levels (cognitive, social, emotional, and physical) appropriate to my students.
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Plan instruction incorporating the basic theories of student development appropriate to my students.
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Deliver instruction incorporating the basic theories of student development appropriate to my students.
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Develop and manage a collaborative classroom in which all students have ownership.
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Implement effective classroom management strategies and procedures in all school areas.
	Strongly Agree
	6
	42.86
	2.43

	
	Agree
	8
	57.14
	

	
	Disagree
	0
	0 
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Understand how individual differences and diverse cultures impact student learning and classroom environments and use that information to design and deliver instruction.

	Strongly Agree
	5
	42.86
	2.43

	
	Agree
	9
	57.14
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to real world applications.
	Strongly Agree
	5
	35.71
	2.36

	
	Agree
	9
	64.29
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of GIFTED STUDENTS.
	Strongly Agree
	3
	21.43
	2.25

	
	Agree
	9
	64.29
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	2
	14.29
	

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of STUDENTS WITH DISABILITIES.
	Strongly Agree
	5
	35.71
	2.29

	
	Agree
	8
	57.14
	

	
	Disagree
	1
	7.14
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of ENGLISH LANGUAGE LEARNERS.
	Strongly Agree
	3
	21.43
	2.27

	
	Agree
	8
	57.14
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	3
	21.43
	

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of AT-RISK STUDENTS.
	Strongly Agree
	5
	35.71
	2.36

	
	Agree
	9
	64.29
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use technological tools and a variety of communication strategies to build communities that engage learners.
	Strongly Agree
	7
	50
	2.50

	
	Agree
	7
	50
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	 Recognize student misconceptions and create experiences to build accurate conceptual understandings.
	Strongly Agree
	5
	35.71
	2.36

	
	Agree
	9
	64.29
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Create opportunities for students to learn, practice, and master academic language
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use academic language in a way that encourages learners to integrate content areas.
	Strongly Agree
	6
	42.86
	2.43

	
	Agree
	8
	57.14
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Utilize strategies to create learning environments which engage students in individual and collaborative learning.
	Strongly Agree
	7
	50
	2.50

	
	Agree
	7
	50
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Create opportunities for learners to develop diverse social and cultural perspectives.
	Strongly Agree
	5
	35.71
	2.29

	
	Agree
	8
	57.14
	

	
	Disagree
	1
	7.14
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Engage learners in understanding, questioning, analyzing ideas, and content from diverse perspectives.
	Strongly Agree
	5
	35.71
	2.36

	
	Agree
	9
	64.29
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Examine data to understand each learner’s progress and learning needs.
	Strongly Agree
	7
	50
	2.50

	
	Agree
	7
	50
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Engage learners in monitoring their own progress
	Strongly Agree
	4
	28.57
	2.21

	
	Agree
	9
	64.29
	

	
	Disagree
	1
	7.14
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Develop supports for literacy development across content areas.
	Strongly Agree
	7
	50
	2.43

	
	Agree
	6
	42.86
	

	
	Disagree
	1
	7.14
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Develop flexible learning environments that foster discovery, exploration, and expression.
	Strongly Agree
	7
	50
	2.50

	
	Agree
	7
	50
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Utilize a variety of technological resources to support and promote student learning.
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Promote students’ responsible use of interactive technologies.
	Strongly Agree
	6
	42.86
	2.43

	
	Agree
	8
	57.14
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use a variety of diagnostic, formative, and summative assessments to assess and address learner needs.
	Strongly Agree
	6
	42.86
	2.43

	
	Agree
	8
	57.14
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Seek appropriate ways to integrate technology to support assessment practice and to assess learner needs.
	Strongly Agree
	5
	35.71
	2.36

	
	Agree
	9
	64.29
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use formative and summative data to adjust instruction to enhance learning.
	Strongly Agree
	6
	42.86
	2.43

	
	Agree
	8
	57.14
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use a variety of evidence-based practices to differentiate and support learning.
	Strongly Agree
	5
	35.71
	2.36

	
	Agree
	9
	64.29
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use a variety of instructional strategies to support learners’ communication through speaking, listening, reading, and writing.
	Strongly Agree
	7
	50
	2.50

	
	Agree
	7
	50
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Align instructional goals and activities with state and district performance standards.
	Strongly Agree
	7
	50
	2.50

	
	Agree
	7
	50
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Use ongoing analysis and reflection to improve planning and practice.
	Strongly Agree
	7
	50
	2.50

	
	Agree
	7
	50
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Seek professional development opportunities to further develop my practice.
	Strongly Agree
	6
	42.86
	2.43

	
	Agree
	8
	57.14
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Work collaboratively with colleagues and other professionals
	Strongly Agree
	8
	
	2.57

	
	Agree
	6
	
	

	
	Disagree
	0
	
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Understand, uphold, and follow professional ethics, policies, and legal codes of conduct.
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Contribute to positive changes in practice and advance the teaching profession.
	Strongly Agree
	8
	57.14
	2.57

	
	Agree
	6
	42.86
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	

	Overall, how satisfied were you with the Francis Marion University graduates employed at your school?
	Strongly Agree
	11
	78.57
	

	
	Agree
	3
	21.43
	

	
	Disagree
	0
	0
	

	
	Strongly Disagree
	0
	0
	

	
	N/A
	0
	0
	



Table 2. District Services Offered to First Year Teachers

	Service
	Percent of Districts That Indicate They Offered the Service

	Orientation
	92.86

	Induction Plan
	64.29

	School based mentor
	100

	Instructional coach designed to change practice
	50

	Professional learning based on induction plan
	28.57

	Professional learning system/School Wide
	71.43

	Access to professional books and videos
	71.43

	Observation of effective teachers
	71.43

	Observation by effective teachers
	71.43

	Feedback on professional practices
	92.86

	Support for behavior management
	78.57

	Membership in a professional learning community
	28.57



Analysis:
Program employers had many compliments for School of Education completers that highlighted their excellent preparation in working with students from different cultural backgrounds, abilities, and with students with specific learning needs. Other highlights included the employer’s perception that completers had excellent content knowledge and instructional knowledge. Overall statements indicated that completers were well prepared in their excitement for learning. Table 1 shows all weighted means for questions employers were asked about the EPP’s completers. The survey also showed that employers rated the completers highest in the following areas with a 2.57 weighted average mean:
· Recognize the basic developmental levels (cognitive, social, emotional, and physical) appropriate to my students.
· Plan instruction incorporating the basic theories of student development appropriate to my students.
· Deliver instruction incorporating the basic theories of student development appropriate to my students.
· Develop and manage a collaborative classroom in which all students have ownership.
· Create opportunities for students to learn, practice, and master academic language
· Utilize a variety of technological resources to support and promote student learning.
· Work collaboratively with colleagues and other professionals
· Understand, uphold, and follow professional ethics, policies, and legal codes of conduct.
· Contribute to positive changes in practice and advance the teaching profession.
While employers felt completers were well-prepared to enter the classroom, they indicated areas for improvement that the EPP must continue to develop in students. Comments noted that the EPP must continue to work with students in the areas of parent engagement, classroom management strategies, differentiating instruction, and practices in the “Science of Reading.” Table 1 shows all weighted means for questions employers were asked about the EPP completers and their program. The survey showed that employers rated that the EPP needed to continue working with students in the following areas:
· Create opportunities for learners to develop diverse social and cultural perspectives. (2.29)
· Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of STUDENTS WITH DISABILITIES. (2.29)
· Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of ENGLISH LANGUAGE LEARNERS. (2.27)
· Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of GIFTED STUDENTS. (2.25)
Additionally, as noted in Table 2, the School of Education continues to monitor services offered to first year teachers as they are inducted into the profession. According to employers, most first years teachers were offered a school-based mentor (100%), an orientation to the school/district/profession (92.86%), and an induction plan (64.29%), while few were offered support in instructional coaching (50%), access to professional books and videos (42.86%), or membership in a professional learning community (28.57%). The employer data noted the higher percentages of services offered that indicated by completers. The EPP continues to monitor this to address areas where support can be offered as a part of completer and employer support.
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expand faining in herapeuic modaifies hat adcfress student mental health needs ot the
Tier2 and Tir 3levess.

2. 1G-Discrepancy and LD Eigibilty Training: Recognizing fhe need fo balance best pracfices
with curent stafe mandotes, fhe program is re-nfegrating focused inshuction on
discrepancy analysis and score inferprefation, ensuring fhat graduates are equipped fo
workin dishicts sl using fraditionai sigibity models.

These changes ore infended fo support fhe consitent development of highly quaiied,
adaptable, and welkrounded school psychologists who can meet the needs of students across
South Carclina’s diverse educafional setfings.

Figure 1. Employer Survey Data
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Employer Questionnaire

The Specialst in School Psychology (SSP) program sent o questionnaire o the employers of our
previous complefers for the academic year 2023-2024 who are in fhei fist year as practicing
school psychologists (20242025). The SSP received eleven responses (2% retum rate]. The
questionnaire asked complefers 10 respond 1o 11 ifems speciic 1o he NASP Domains, and 3
related 1o professional sils. These ifems were defermined by the program fo give insight info fhe
‘completer impact on student performance, indicators of effectiveness, and safisiaction of
complefers.

The program expects ratings of at least o 3.0 or higher across allifems. Any item rated lower than
3.0 requests feedback for programmatic improvement.

Toble | Empiover Gue

nnaire Alignment

NASP Domoins

2.1 Data-based Decision Making and Accountabiity
2.2 Consultation and Collaboration

2.3 Inferventions and Instructional Support to Develop Academic SKils

2.4 Interventions and Mental Health Services to Develop Social and Life Skils
2.5 Schookwide Practices fo Promote Leaming

26 Preventative and Responsive Services

2.7 Family-School Collaboration Services

2.8 Diversity in Development and Learning

29 Research and Program Evaluation

2,10 Legal, Ethical, and Professional Practice

Professional Skils (PROF]

TOTAL NUMBER OF TEMS. 1

=

The SSP reviewed the survey items and then used Lawshe's Content Validity Formula (Lawshe, C.H.
(1975 A Quantitafive Approach fo Confent Validity. Personnel Psychology, 28, S63-575.
hitp://0x.dloi.org/10.1111/1.1744-6570.1975.1601393.x ) to determine which items were associated
‘with teacher impact on student leaming and growth. The items that follow were ideniied and
‘employers were asked fo respond 1o each of these fems with one of the following opfions: Strongly
Agree (sA=4). Agree (A=3), Disagree (D=2). and Strongly Disagree (SD=1).

1. Knowledge of varied models and methods of assessment and data collection for
identifying srengths and needs, developing effective services and programs, and
measuring progress and outcomes. (2.1)

2. Abiity fo inferpret and report results of problem analysis/psychoeducational assessments
and fink results fo intervention as needed (including the abilfy 1o interpret results in a foir
and accurate manner, report resulfs fo ofhers in o meaningful way that faciltates
appropriate interventions, and use resulfs for decision making that fosters posiive
outcomes for students/clients). (2.1)

3. Knowledge of varied models and strategies of consultafion, collaboration, and
communication applicable 1o individuals, famiies, schools, and systems, and methods fo
promote effective implementation of services. (22)

4. Knowledge of biological, culfural, and social influences on acadermic skils; human
leaming, cogriive and developmental processes; and evidence-based curicula and
instructional strategies. (2.3)

5. Core knowledge of biological, cultural, developmental and social influences on behavior
and mental health, behavioral and emotional impacts on leaming and e skils, and
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evidence-based strategies o promote sociakemofional funclioning and mental and
behavioral health. (2.4)

6. Core knowledge of school and systems structure, organization, and theory: general and
special educalion; fechnology resources: and evidence-based school practices that
promote learning and mental and behavioral health. (2.5)

7. Core knowiedge of principles and research related fo resiience andisk factors in learning
and_mental health, services in schook and communicates fo support mulfiered
prevention, and evidence-based strategies for effective ciiss response. (2.6)

8. Core knowledge of piinciples and research related fo fomily systems, strengths, needs,
and culture: evidence-based strategies fo support family influences on chidren's learning
and mental and behavioral health; and strategies 1o Gevelop collaboration between
families and schook. (2.7)

9. Core knowledge of individual differences, abilfies, disabilfies, and ofher diverse student
characteristics: principles and research relafed fo diversity factors of chilren, farmies, and
schools, including factors related fo culture, context, and individual and role difference:
and evidence-based strafegies fo enhance services and address potential influences
related to diversity. (28)

10. Core knowledge of research design. stafistics, measurement, varied data collection and
analysi fechniques, and program evaluation sufficient for understanding research and
interprefing data in applied setiings. (2.9)

11. Core knowledge of the history and foundations of school psychology: mulple service
models and methods; ethical, legal, and professional standards; and ofher factors related
fo professional idenfity and effective practice as school psychologists. (2.10)

12. Professional integity. involvement, and leadership (including adherence to ethicalflegal
stondards, parficipation in professional development acfivities, and demonstration of
leadership skils within the distict/agency. community, and/or profession). (PROF)

13. Personal/professional work qualies needed for effective inferaction with ofhers (inciuding
respect for worth and uniqueness of all individuals of varying ablifies and disabilies
regardiess of cultural, efhnic, socioeconomic, gender and religious backgrounds, abiily fo
interact effectively with children, adults, and families of diverse backgrounds, and abilty
fo estabish and maintain collaborative relationships with colleagues/coworkers). (PROF)

14. How well cid FMU appear fo provide he fraining needed for you 1o provide qualify services
that positively impact chilcren and ofher ciients? (PROF)

Employer Questionnaire data is reviewed annually with all graduate psychology faculty. We
expect that employers wil afe our graduates at least a 3.0 o higher. Any area rated lower than
30 requests that the employer provide recommendations for program improvement.

Employer Survey Analysis Summary

Figure 1 provides the data from the Employer Survey for school psychologist completers.  After
reviewing responses 10 the open-ended questions on fhe 2024 FMU School Psychology Employer
Survey, several key themes emerged. These data indicate that FMU's School Psychology program
continues fo produce entry-level professionals who are well-prepared in areas of consultation.
data-based decision-making, and assessment practices. Employers consistently praised the
practical preparation and professionalism of graduates, though a few areas for confinued growth
were identified.

Theme 1: Strong Professionalism and Practical Skill Preparation

Many employers described FMU graduates as possessing strong professional disposiions,
particularly in their abiity fo work collaboratively with colleagues, familis, and students. One
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omployer statod, "Our most rocent hir Ioft FMU with fop nofch skis in tho ovaluation of our
chilcren as wel as knowledge of appropriate strategies for infervention. She also demonstrates
professionalism and a strong abilty fo work with parents and ofher professionals. Her professional
judgment is aiso a sirength.” Another echoed this, saying, “She was able fo develop info o
qualified and competent school psychologist and made @ smooth fransition from feacher.”

Several respondents also emphasized the value of the program's practicum experiences,
pariicularly in consultafion. Two different_employers nofed, *1 appreciated the amount of
practicums vs. Coursework ione and particulary fel the consultation practicum was beneficial
o someone wanfing fo enfer the field.”

Theme 2: Competency in Data-Based Decision-Making and MTSS.

‘Graduates were aiso desciibed os confident and compefent in implementing MTSS practices and
interventions. One employer remarked, "FMU graduates appear sfrong in understanding and
implementing interventions and the MTSS process, as well as consultation and collaboration with
staff members.” Another highighted that @ graduate “seeks help” and is commilted fo leaming
‘and improving in appiied seffings.

Theme 3: Posifive Hiring Tendencies and Endorsements

All surveyed employers rated the likeihood of hiing another FMU graduate highly, ith multile
‘employers explicily recommending fhe program. Comments such as I have been extremely
pleased with fhe knowledge our school psychologists have coming fight out of FMU' program”
reinforce fhis confidence. Employers frequently nofed that groduales ariive job-ready ond able
foindependently meet fhe demands of school-based psychological services.

Theme 4: Need for Confinued Aftention to Tradifional LD Identiication Models

While praise for MTSS-aligned siils was clear, some employers stressed that graduates should sfl
be versedin the IQ-discrepancy model curently used across many South Carolina disticts. As one.
respondent explained, “While the state of SC is in imbo with LD criteria for qualification, the current
fraditional criteria of discrepancy was an area of weakness for our lafest hire."

Theme 5: Mental Health Counseling Skills Still Developing

Although there is recogrifion of growih in fhe program's approach fo mental health, employers
‘expressed a desie for deeper and more expicil raining in counseing skils and mental health
suppor. One comment summorized fhis concer: *As our field moves more foward mental health
supportin schook, addifional emphasis may need fo be placed on counseling courses.”

Program Response and Future Action

In response to the identified areas for improvement, FMU' SSP program is faking infentional steps
fostrengthen two key domains:

1. Counseling and Mental Health Instuction: Counseiing coursework has been redesigned fo
prioiitize micro-kils, ive feedback, and freatment planning. The flipped ciassroom model
is being used 1o move theory outside of class fime and make space for active learming
and observation of expert practitioners during scheduled sessions. Addiionally, aiter
reviewing the curiculum, the program is adding a dedicated group counseling course fo




