Annual Report for the Academic Year 2023-2024
Measure 3-Initial Programs
Candidate competency at completion

INITIAL PROGRAMS

For teacher education certification, candidates must pass the Praxis content exam for their licensure area in addition to the Praxis Principles of Learning and Teaching (PLT) pedagogy exam. Below are the results for both exams for the academic year 2023-2024.

Table 1. Praxis Pass Rates for 2023-2024 Teacher Education Completers

	Exam Type
	Completers 
	N
	Pass
	Pass Rate

	Content
	Art
	2
	2
	100%

	
	Early Childhood Education
	17
	17
	100%

	
	Elementary Education
	9
	9
	100%

	
	Biology
	1
	1
	100%

	
	English
	1
	1
	100%

	
	Mathematics
	2
	2
	100%

	
	History
	2
	2
	100%

	
	Special Education: Multi-Categorical
	21
	21
	100%

	Pedagogy
	Principles of Learning and Teaching (PLT)
	55
	55
	100%



Table 2. Completer Survey
N: 44
Respondents:17
Response Rate for 2323-2024: 38%
	Questions

	Weighted Average Mean

	Recognize the basic developmental levels (cognitive, social, emotional, and physical) appropriate to my students.
	2.53

	Plan instruction incorporating the basic theories of student development appropriate to my students.
	2.47

	Deliver instruction incorporating the basic theories of student development appropriate to my students.
	2.47

	Develop and manage a collaborative classroom in which all students have ownership.
	2.56

	Implement effective classroom management strategies and procedures in all school areas.
	2.63

	Understand how individual differences and diverse cultures impact student learning and classroom environments and use that information to design and deliver instruction.

	2.59

	Use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to real world applications.
	2.59

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of GIFTED STUDENTS.
	2.36

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of STUDENTS WITH DISABILITIES.
	2.59

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of ENGLISH LANGUAGE LEARNERS.
	2.38

	Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of AT-RISK STUDENTS.
	2.41

	Use technological tools and a variety of communication strategies to build communities that engage learners.
	2.47

	 Recognize student misconceptions and create experiences to build accurate conceptual understandings.
	2.65

	Create opportunities for students to learn, practice, and master academic language
	2.59

	Use academic language in a way that encourages learners to integrate content areas.
	2.56

	Utilize strategies to create learning environments which engage students in individual and collaborative learning.
	2.63

	Create opportunities for learners to develop diverse social and cultural perspectives.
	2.60

	Engage learners in understanding, questioning, analyzing ideas, and content from diverse perspectives.
	2.69

	Examine data to understand each learner’s progress and learning needs.
	2.50

	Engage learners in monitoring their own progress
	2.35

	Develop supports for literacy development across content areas.
	2.38

	Develop flexible learning environments that foster discovery, exploration, and expression.
	2.63

	Utilize a variety of technological resources to support and promote student learning.
	2.59

	Promote students’ responsible use of interactive technologies.
	2.63

	Use a variety of diagnostic, formative, and summative assessments to assess and address learner needs.
	2.63

	Seek appropriate ways to integrate technology to support assessment practice and to assess learner needs.
	2.63

	Use formative and summative data to adjust instruction to enhance learning.
	2.69

	Use a variety of evidence-based practices to differentiate and support learning.
	2.53

	Use a variety of instructional strategies to support learners’ communication through speaking, listening, reading, and writing.
	2.56

	Align instructional goals and activities with state and district performance standards.
	2.50

	Use ongoing analysis and reflection to improve planning and practice.
	2.53

	Seek professional development opportunities to further develop my practice.
	2.53

	Work collaboratively with colleagues and other professionals
	2.63

	Understand, uphold, and follow professional ethics, policies, and legal codes of conduct.
	2.65

	Contribute to positive changes in practice and advance the teaching profession.
	2.63

	Overall, how satisfied are you that the preparation you received from Francis Marion University’s School of Education was effective and relevant to the responsibilities of your teaching job?
	4.47



Table 3. District Services Offered to First Year Teachers

	Service
	Percent of Completers Indicating They Received the Service

	Orientation
	87.05

	Induction Plan
	81.25

	School based mentor
	93.75

	Instructional coach designed to change practice
	62.5

	Professional learning based on induction plan
	50

	Professional learning system/School Wide
	56.25

	Access to professional books and videos
	43.75

	Observation of effective teachers
	68.75

	Observation by effective teachers
	68.75

	Feedback on professional practices
	68.75

	Support for behavior management
	50

	Membership in a professional learning community
	37.5





Analysis:
Students in the School of Education must pass both content and pedagogy tests required for certification by the South Carolina State Board of Education. Table 1 displays the data for all currently approved educator preparation programs offered at Francis Marion University. During the 2023-2024 academic school year, Early Childhood Education had the most program completers (N= 17) while secondary programs in Biology and English had the least number of completers (N=1). All 55 program completers were recommended for state certification.
Program completers had many compliments for School of Education programs that highlighted the excellent preparation with writing lesson plans and aligning them to state standards. Other highlights included the completer’s ability to skillfully interpret student data for instructional use. Overall, statements indicate that students completing the EPPs programs are prepared “competent and caring” teachers, aligning with the mantra of the School of Education. Table 1 shows all weighted means for questions completers were asked about the EPP’s program that they were enrolled in. The survey also showed that completers rated the EPP highest in the following areas:
· Engage learners in understanding, questioning, analyzing ideas, and content from diverse perspectives. (2.69)
· Use formative and summative data to adjust instruction to enhance learning. (2.69)
· Understand, uphold, and follow professional ethics, policies, and legal codes of conduct. (2.65)
· Recognize student misconceptions and create experiences to build accurate conceptual understandings. (2.65)
While many students felt well-prepared to enter the classroom, they indicated areas for improvement that the EPP should continue to develop. Comments noted that the EPP must continue to work with students in the areas of classroom management, writing instructional plans for students with disabilities, and continuing to offer strategies that provide differentiation for all teacher candidates. The survey ratings also indicate that the provider needs continuous improvement in the following areas:
· Develop supports for literacy development across content areas. (2.38)
· Plan and deliver differentiated instruction using a wide range of evidence-based instructional strategies, resources, and technological tools to meet the diverse learning needs of GIFTED STUDENTS. (2.36)
· Engage learners in monitoring their own progress. (2.35)
Additionally, as noted in Table 3, the School of Education continues to monitor services offered to first year teachers as they are inducted into the profession. Most first years teachers were offered a school-based mentor (93.75%), an orientation to the school/district/profession (87%), and an induction plan (81.25%) while few were offered support in behavior management (50%), professional learning based on the induction plan (50%), or membership in a professional learning community (37.5%). The EPP continues to monitor this to address areas where support can be offered to students as a part of program progression.

















ADVANCED PROGRAMS
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Alumni Quesfionnaire

One year affer graduating, all candidates are contacted and asked fo rate the extent fo which
they felt the School Psychology Program at FMU addressed the 2020 NASP skil domains. The
questionnaire asked completers o respond o 11 ftems specific fo the NASP Domains, and 3
related to professional skils These ifems were defermined by the program fo give insight info the
complefer impact on student performance, indicators of effectiveness, and safistaction of
complefers.

The program expects rafings of ot least a 3.0 or higher across allitems. Any item rated lower than
3.0 requests feedback for programmatic improvement.

Table 2. Alumni Questionnaire Alignment with NASP Domains

DOMAIN
2.1 Dato-based Decision Making and Accountabilty

2.2 Consuftation and Collaborafion

23Inferventions and Instructional Support fo Develop Academic Skils
2.4Inferventions and Mental Health Services fo Develop Social and Life Skils
2.5 Schookwide Pracfices fo Promote Learning

2.6 Preventafive and Responsive Services

2.7 Famiy-School Collaboration Services

28 Diversity in Development and Leaming

29 Research and Program Evaluation

210 Legel, Ethical, and Professional Practice:

Professional Skils (PROF)

TOTAL NUMBER OF TEMS

The Specialist in School Psychology af FMU sent o quesfionnaire fo twelve completers for the.
academic year 2023-2024 who are in their fist year s practicing school psychologists (2024-2025).
The SSP received ten responses (83% refum rate).

The SSP reviewed the survey ifems and then used Lawshe's Content Validity Formuia (Lawshe, C H.
(1975] A Quantitative Approach fo Confent Validity. Personnel Psychology. 28, 563-575.

tip://cbx.cloi.org/10.1111/;.1744-6570.1975 01393 ) fo determine which items were associated
with feacher impact on student learning and growih. The items that follow were identified and
alumni were asked fo respond to sach of these ifems with one of the following opfions: Strongly
Agree ([3A=4), Agree (A=3), Disagree (D=2), and Strongly Disagree (SD=1).

1. Knowledge of varied models and methods of assessment and data collection for
identifying sirengihs and needs, developing effective senvices and programs, and
measuring progress and outcomes. (2.1)

2. Abilty fo inferpret and report resulfs of problem analysis/psychoeducational assessments
and fink results fo intervention as needed (including the abilty 1o inferpret results in a fair
and accurate manner, report resulfs fo others in a meaningful way that faciltates
appropriate inferventions, and use reslts for decision making that fosters positive
outcomes for students/clients). (2.1)

3. Knowiedge of varied modeks and sirafegies of consulfation, collaborafion, and
communication applicable fo individuals, families, schook, and systems, and mefhods fo
promote effective implementation of services. (2.2)
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Knowiedge of biological, cultural, and social influences on academic skils: human
leaming, cogrifive and developmental processes; and evidence-based curicula and
insiructional shrategies. (23]

Core knowiedge of biological, cultural, developmental and social influences on behavior
and mental health, behavioral and emofional impacts on leaming and fife skils, and
evidence-based sirategies fo promote sociakemotional functioning, and mental and
ehavioral health. (2.4)

Core knowledge of school and systems structure, organizafion, and theory; general and
special education; technology resources; and evidence-based school practices that
promote leaming and mental and behavioral health. (2.5)

Core knowledge of principles and research related fo reslience and risk factors in learning.
and menfal health, services in schools and communicates fo support mulffiered
prevention, and evidence-based sirategies for effeciive criss response. (2.6]

Core knowledge of principles and research related fo family systems, srengths, needs,
and culfure; evidence-based sirategies to support family influences on chidren's learning
and mental and behavioral healih; and strategies fo develop colaboration between
families and schooks. (27)

Core knowledge of individual differences, abilfies, disabiliies, and ofher diverse student
charactersfics; principles and research related fo diversity factors of chidren, families, and
schools, including factors related fo culiure, context, and individual and role difference;
and evidence-based siategies fo enhance senvices and address potential influences
related fo diversty. (28)

Core knowledge of research design, stafisfics, measurement, varied data collection and
analysis techniques, and program evaluation sufficient for undersianding research and
interprefing data in applied seffings. (2.9)

Core knowiedge of the history and foundations of school psychology; mulfiple service
models and methods; ethical, legal, and professional standards; and ofher factors related
1o professional identity and effeciive practice as school psychologists. (2.10]

Professional integrify, involvement, and leadership (including adherence fo ethical/legal
standards, pariicipation in professional development activifies, and demonsirating
leadership skils within the district/agency. community. and/or profession). (PROF)
Personal/professional work qualiies nesded for effective ineraction with ofhers (including
respect for worth and uriqueness of al indiiduals of varying abilfies and disabilfies
regardless of cultural, ethic, socioeconomic, gender and religious backgrounds, abilty fo
inferact effectively with chidren, adults, and families of diverse backgrounds, and abifty
1o establish and maintain collaborative relationships with colleagues/coworkers). (PROF]
How wel did FMU appear fo provide the fraining needed foryou fo provide quality services
that positively impact chidren and other cients? (PROF)

Alumni Questionnaire data i reviewed annually with all graduate psychology faculty. We expect
that our graduates wil rate their fraining ot least @ 3.0 or higher in each area. Any area rated
lower than 3.0 requests that the graduate provide recommendations for program improvement.
Al questions were rated by alumni complefers at a 3.0 or higher. Figure 2 provides the data from
the alumni quesfionnaire.

For 2024, all alumni respondents rated their eniry-ievel competencies af or above the 30 level
(Agree). with many areas rated of 4.0 (Strongly Agree). As shown in Figure 2. the sirongest
perceived areas were Dato-8ased Decision Making, Insiructional Support fo Develop Academic:
Skils, and Consultation and Collaborafion. These results reflect confinued sirength across fhe NASP.
domains and a positive rend in sefireported preparation compared fo prior years.
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Theme 1: Shong Preparalion in Assessment and Infervention

Graduates consistently praised their preparafion in psychoeducafional assessment and
inferprefafion. One alumnus shared, “The program at FMU allowed me fo have exiensive practice
in assessment and leaming how fo inferpret fhe assessment resulfs.” Another nofed, *The amount
of fime we hod o work with various tesfing kifs and the amount of intemship hours” contributed
1o their readiness for practice. These comments align with high rafings in the ssessment, data-
based decision-making, and academic intervention domains

Theme 2: Confidencs

MISS and Intervention Planning

Mony alumni emphasized that the program effeciively prepared them to support MulfiTiered
Systems of Support (MTSS) and the RTl process. One wrote, .. through the program, | developed
an extensive baftery of interventions fhat couid be used fo farget different aspects of reading and
mathematic skl development." Another reflected positively on *preparing school psychologists
to porticipate in the Rl process.” These responses support the high rafings given fo insiructional
sirategies and systems-level service delivery.

Theme 3: Suggestions fo Shrengthen Knowledge of MDR Procedures

Several alumni noted the need for more preparation around Marifestafion Deferminafion Review
(MDR) meetings. One suggested, *I have led one milion MDRs and | think FMUS program could
review in more detail state/federal regulations regarding MDRs and/or engage in mock MDRs."
Another commented, “Focusing on ofher aspects of the posifion, such as MDRs, may be helpful,
s some will enter as secondary school psychologists.” In response, the program has added two
mock MDR opporiunities in the second-year preinfemship pracficum and now requires
candidates fo observe af least one MDR during infemship.

Theme 4: Behavioral Supporls and SEED Process Preparation

Alumni also indicated a desire for more preparation in behavior management and the South
Caroiina State Educational Evaluation and Determinafion (SEED) process. One graduate wrofe,
“Help betfer prepare the graduate students for behaviors. There are so many behaviors seen in
the schools every day that no one prepared us for." Ancther stated, “Betier prepare them with
the SEED. The new laws are vague and everyone is learning them ot this fime. In response, faculty
are working fo infegrate behaviral frameworks and SEED policy guidance earfer and more
expiicitly in the program.

Program Response and Future Action
Inresponse fo the 2024 alumni feedback, the SSP program is:

1. Infegrating earlier and more robust behavioral fraining, including supports aligned with the.
SEED process.

2. Adding mock MDR experiences and requiing five observations during infemship.

3. Reinforcing fhe strong foundafion in assessment, infervenfion, and celiaboration through
continued experiential and competency-based Hraining.

FMU remains committed to producing competent, ethical, and responsive school psychologists
who are welk-prepared fo serve diverse leamers and communiies. Figure 2 provides evidence of
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consistent program sirength across NASP domains and supports fhe ongeing efforts fo refine and
enhance ihe program.

Figure 2. Alumni Suvey Data
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